Applied Linguistics is a diverse field, comprising a substantial number of sub-fields, sub-specialisations and related fields. To see that this is the case one need only examine the various handbooks and encyclopaedic references that have been published in the last ten years to see the wide range of topics that have been covered. As with many professional areas in academia, Applied Linguistics is organised around national organisations, with its international structure being a loose confederation known as the International Association of Applied Linguistics (AILA). Given these diverse academic and structural arrangements, it should not be surprising if academics within different national associations were to cluster around different interests within the field. This study explores the question of what emphases are found in various parts of the world in Applied Linguistics, and in particular, the relationship of Australian Applied Linguistics to international trends using a structural text analysis of abstracts related to Applied Linguistics as well as an historical review of the trends involved.
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INTRODUCTION
Applied Linguistics is a diverse field that is comprised of a substantial number of subfields, sub-specialisations and related fields. To see that this is the case, one need only examine the various handbooks and encyclopaedic references that have been published in the last ten years to see the wide range of topics that have been covered.
1 Another indication of this diversity is that up until 2005 the International Association of Applied Linguistics (AILA) had 24 different "Scientific Commissions" that represented the various areas of Applied Linguistics.
2
In the current Australian context where the Australian government is putting together a research evaluation process (Excellence in Research for Australia -ERA), this diversity may mean that research in Applied Linguistics is categorised under a number of different research codes. Finally, even the name Applied Linguistics is somewhat controversial, for example, as some would prefer the term Educational Linguistics (e.g. Spolsky 1978; Spolsky 1999; Spolsky and Hult 2008) .
Regardless of the term used, most applied linguists would agree there are a number of 'core' activities that comprise the field. To indicate how specific disciplines are related to the various specialised areas in Applied Linguistics, Table 4 .1, column 1 lists the disciplines that are encompassed by (E), are a major contributor to (C), or are linked with (L) Applied Linguistics. These in turn, are related to particular areas of applied linguistic research, as shown in column 2. The categories in column 1 are clearly broader than those in column 2, and may contribute to several areas of research.
Representing Applied Linguistics from these two perspectives suggests a taxonomy that links the disciplinary roots of Applied Linguistics to its current research -work that is then reviewed in the traditional way in the final section of this chapter. Taking such a broad view not only reflects the current range of applied linguistic research, but it also ensures that the work of applied linguists from various backgrounds is represented. This attempt to summarise the research work done over the past decade through the classification given in column 2 of Table 4 .1, is based on some informal research exploring the scope of the field.
3 However, as many of the sub-fields in Table 4 .1 are large and complex, the discussion can only provide insights into the work being done. These sub-fields are then related to various key journals in the field (see Table 4 .2) and the research that is reported in them, which forms the basis for the semantic clustering study discussed in the following section. 
SEMANTIC CLUSTERING OF RESEARCH IN APPLIED LINGUISTICS
The structure and relationship of the particular interests of applied linguists to topics within the field initially was explored through an analysis of articles published in applied linguistics journals over a five-year period between 2004 and 2008. The 27 key journals that were selected to represent Applied Linguistics are briefly summarised in Table 4 .2. As this study was interested in the relationship of Australian Applied Linguistics to international trends, the Australian Review of Applied Linguistics was added to this list as a "marker" journal, while other national association journals were excluded.
DATA COLLECTION PROCEDURES
The journals included in Table 4 .2 come from a list that initially was proposed by the authors and then vetted by five other Applied Linguists, 4 resulting in some additions to the initial list. Full format abstracts without references were obtained from Linguistics and Language Behavior Abstracts (LLBA) for these 27 key journals (plus the Australian Review of Applied Linguistics). The LLBA abstracts include among other things the author name(s), journal title, key word descriptors, location of the author, and abstract (where available). While abstracts are not of the same genre as articles, given the survey nature of this study, they can be used to represent the advertised content of articles. Major areas of applied linguistics research (from Table 4 .1) covered by each journal are suggested for each journal (See Table 4 .2). The LLBA database was interrogated to obtain the total number of articles published over a five-year period (2004) (2005) (2006) (2007) (2008) , and 4,699 were located including book reviews, while the number was reduced to 3,072 if reviews were excluded, indicating that book reviews make up more than a third of published articles in this journal database. According to the Australian Research Council's (ARC) 2010 journal's rating list, 5 four journals were given the highest A* rating, 10 were rated as A, 12 as B, and two as C. All the journals were listed in the ARC's Excellence for Research in Australia (ERA) full database on 15 October 2009, and all were rated in that database as being as 'peer reviewed' and 'scholarly'. The journals were assigned to between one and three ARC 'fields of research' categories with most being classified as being in 'linguistics' (24), followed by 'cognitive science' (8), 'specialist studies in education' (5), 'curriculum and pedagogy' (4). 'language studies' (3) and 'education studies' or 'sociology' (1 each). Thus, while the ARC would categorise these 28 journals as dominantly belonging to linguistics (86%), 36 per cent could be classified under education, while 29 per cent could be classified under cognitive science. Plain text versions of the LLBA abstracts of the articles without reviews related to each of the 28 journals were grouped in a folder for analysis. The articles without reviews data were selected to keep the focus on primary research -to avoid the inclusion of textbooks and secondary sources and to avoid the problem of duplicate book reviews across journals. A text analytic clustering tool, Leximancer 3.1 (Smith 2009 ), was then used to analyse the relationships in the LLBA abstract texts to see what conceptual areas might be generated.
CONCEPT AND THEME DEVELOPMENT
"Leximancer is a text analytics tool that can be used to analyse the content of collections of textual documents and to display the information visually" (Smith 2009, p. 5) . The program provides a conceptual map that displays instances of concepts and their interrelationships as themes. Relevant words are extracted from the text and the relationship between the words is used to generate concepts, and those concepts are grouped to create themes -named after the most dominant concept in the theme grouping. The program is interactive so that the analyst can remove inappropriate words (like 'amp' for ampersand that appears in the downloaded text version of abstracts), or add concepts or themes -for this analysis the title of each of the journals was added as a theme.
In addition the number of themes is dynamic, i.e. the analyst is able to increase or decrease the number of themes visually and interactively, meaning that the final concept map solution is based on the considered judgment of the analyst about the nature of the possible structure of the text, in this case, for example, judgments were made based on the discipline and research areas in Applied Linguistics given in Table 4 .1. Too few themes provide no grouping of the concepts while too many themes create an uninterpretable jumble of small narrowly defined themes. The themes themselves also overlap to the extent that the concepts in each theme are co-related to other concepts in the map. Table 4 .3 illustrates how the number of themes -named by the strongest concept in each theme -changes depending on the level of semantic clustering selected by the analyst. Nineteen changes in the map were noted and the thirteen most prominent ones are provided in the table. The initial grouping (100% theme size) locates only two themes, foreign, related to the content and source, related to the journals. This configuration is relatively stable down to 57% theme size with second language and quarterly being added as journal descriptors and policy appearing in the content themes. As the clustering becomes more fine-grained, and the conceptual space is subdivided, some themes disappear when they are subdivided (e.g. analysis, article), while others emerge. For the present analysis, a structure of 13 content themes (20% theme size) plus four themes that were related primarily to the journals (i.e. source, second language, quarterly, and Germany) and were located on the periphery of the concept map, were selected as the best fit for a concept map of Applied Linguistics. This theme map, with the four journal themes suppressed, is presented in Figure 4 .1. The themes on the map are colour coded and "the theme circles are heat mapped so that the more connected themes appear at the red end of the spectrum [highlighted in the black and white figures in this text] ... The connectivity score [see, Table 4 .4] reflects salience or prominence, and represents the degree to which concepts in each theme are connected with others on the map" (Smith 2009, p. 67) . In this analysis of the Applied Linguistics data the 'theme connectivity rel-evance' is as follows: Study (100%), Foreign (97%), Research (57%), Learning (36%), Social (28%), Writing (23%), Work (18%), English (16%), Test (13%), Policy (13%), Education (12%), Classification (8%), Source (7%) and Quarterly (1%), Germany (1%), Foreign language (0%) and Second language (0%). The thirteen themes, their connectivity relevance and the full set of concepts that comprise each theme are listed in Table 4 .4. In Figure 4 .2 the 13 themes listed in Table 4 .4 are set out in a theme map and the journals that make up the data set also have been added. Note that the journals are positioned on the map in proximity to the applied linguistics themes to which they most strongly contribute. Figure 4 .3 adds the theme-related concepts to the map, but removes the journals from the concept map to provide greater clarity for the thirteen themes and their related concepts. Table 4 .5 provides an alternate way of mapping the journals to the themes. The absolute count of the co-occurrence of each journal (theme) is provided for each applied linguistics theme, and the likelihood conditional probability of the co-occurrence for the concepts is given. Co-occurrences of less that 5% have been omitted for clarity. While the themes are ordered by their overall degree of connectivity relevance, as the development of the theme map in Table 4 .3 suggests, foreign is the dominant theme in accounting for the nature of Applied Linguistics with the themes study, English and classification also marking the broad nature of the field. Themes like policy, test and writing marked specific sub-fields within the discipline. As one might expect for a general journal of Applied Linguistics, ARAL shows a relationship with all the themes and many of the concepts; however, there is not a strong relationship with any of the individual concepts. The following concepts, followed their count and their likelihood of co-occurrence, define the journal: patterns (16, 6%), people (9, 6%), order (16, 6%), school (24, 5%), written (16, 5%), Japanese (11, 4%), education (24, 4%), students (62, 4%), discourse (25, 4%), ways (14, 4%), analysis (35, 4%), planning (12, 4%) and text(s) (17, 4%). None of the individual concepts provided a strong marker for the journal.
These analyses are of course based on journals abstracts, rather than the applied linguists and their country of origin, and Australian applied linguists publish in a wide range of journals. However, this journal-based analysis suggests Australian work in Applied Linguistics is not an isolate; rather, in significant ways, it is part of the global development of the field. There are, however, slices of the field that have achieved greater eminence in Australia than elsewhere. Nevertheless, it is a significant claim that Applied Linguistics in Australia (and perhaps New Zealand as well) belongs solidly to the international field.
REVIEW OF RESEARCH IN APPLIED LINGUISTICS
In the sections which follow, the research topics identified in Table 4 .1 (column 2) are briefly discussed and related, to the extent possible, to the concept mapping exercise presented in the previous section.
SECOND LANGUAGE ACQUISITION
Much of applied linguistics research is in the area of second language acquisition (SLA), a more detailed analysis of which is presented in the recent Handbook of Second Language Acquisition (Doughty and Long 2003) . While SLA is segregated into a number of subfields, there is no widely agreed upon taxonomy for it, so this arrangement of sub-fields makes no claims to be definitive. Cognitive SLA, as a general cover term, is by far the largest grouping within SLA including all those areas that perceive second language learning as an individual developmental process and exploring various alternative views on the ways in which learning occurs, both in the short and in the long-term. There are two ways to conceptualise it; one is to distinguish functional from formal linguistic ori-entations; a second is to distinguish representational from processing orientations. Functional linguistic orientations include:
• the roles of input and output on learning, • the roles of attention and awareness, • the roles of negotiated interaction, and • the roles of "Focus-on-Form" • standard grammar instruction (as opposed to focus on forms), • focus on strategies, • focus on motivation and affective responses; • individual differences in cognitive learning traits;
• the importance of transfer in learning, and • the impact of the critical period and the limits of ultimate attainment for learning (Doughty and Long 2003; VanPatten 2003) .
More formal linguistics orientations include the role of hypothesised categories and constraints on performance, the status of the initial linguistic state on learning outcomes, and the impact of specific underlying structures on learning outcomes (White 2000) . Other sub-fields of SLA that have gained in prominence over the years include sociolinguistic, socio-cultural, pragmatic, social-psychological, and neurolinguistic orientations.
• Sociolinguistic orientations deal with learner language variability as well as variability in the linguistic input and the influence of cross-cultural factors on language use and communication.
• Socio-cultural orientations draw heavily on Vygotskyan explanations for cognitive development, examining the way that social interactions trigger learning, and the way peers as well as more knowledgeable partners in interaction provide the input and support for the transfer of learning.
• Pragmatic orientations focus on the role of pragmatics in language learning (i.e. pragmatic cross-cultural miscommunication and the nature of pragmatic transfer).
• Social psychological orientations provide a hybrid perspective on SLA, focusing on how social factors impact psychological performance and second language learning. In North American research, exploration tends to focus specifically on the relations between integrative motivation and language learning, on the role of instrumental motivation, and on the range of wider social factors influencing language learning.
• Neurolinguistic orientations are beginning to appear in the research; to date, much of the neurolinguistic research focuses on the role of motivation and affect on learning performance (Schumann et al. 2004 ).
Each of these several sub-fields could constitute the source for a full-length monographic study. (See Grabe 2004 for an example of a more detailed overview.)
L2 READING AND WRITING RESEARCH
In any general perception of language learning, one might subsume research on reading and writing development as a part of SLA; however, this sub-field is treated separately in this review because reading and writing are not seen to be important aspects of SLA -i.e. generally SLA monographs do not give any attention to reading, writing, or literacy development. While this situation may seem peculiar -given the large number of articles related to reading and writing in journals oriented to second language learning (see, e.g., the Journal of Second Language Writing) -it is the case that much of the SLA theorising does not specifically take into account the learning of reading or writing abilities. This situation is a manifestation of the distinction often made between spoken and written language as well as of the fact that reading/writing skills are seen to develop later than speaking/listening skills and therefore not to form a significant aspect of early childhood language acquisition.
A considerable amount of the research concerned with L2 reading has been carried out on such specific reading processes as word recognition, morphological processing, and sentence processing. This focus is the result of the fact that research over the past decade has consistently shown all of these processing factors to have a strong influence on reading abilities. An additional important area for L2 reading research consists of the role of language transfer, demonstrating that phonological processing, morphological awareness, and reading strategies are capable of transfer, though at differing times, in the development of L2 reading abilities. Still other research has focused on meta-linguistic knowledge, meta-cognition, and reading strategies, arguing that meta-cognitive and meta-linguistic awareness are important in reading development (Cohen 1998; Koda 2004) .
Writing research constitutes an area in which much of the exploration has been focused on university and pre-university student writers. The area has given rise to a number of paradigmatic developments -for example the area of contrastive rhetoric developed by Kaplan from his earliest statement of the notion (1966) (Kaplan 2003; 2005, p. 378ff ).
Many other scholars have pursued this line of research (for citations, see Kaplan [2000] and Connor [1996] who has begun to develop a diverging paradigm). More recently, several overview volumes on writing research have appeared, covering a wide range of issues, including the role of feedback (e.g. Bitchener 2008 ) and responding to L2 writers, genre influences on writing, research in contrastive rhetoric and its criticisms, the use of corpus analysis to study L2 writing, and L2 writing assessment (Ferris and Hedgcock 2004; Kroll 2003) .
LANGUAGE LEARNING AND TEACHING
The category of language learning and teaching focuses more generally on the classroom contexts in which languages are taught. Under this general heading, while research has been conducted in many parts of the world, North American scholars have focused on second language teaching (with a strong emphasis on English for Academic Purposes [EAP]), foreign language teaching, bilingual education and language minority education, and on a range of instructional approaches that take on the status and purpose of curricular approaches for teaching. By way of contrast, it is important to bear in mind that before World War II, British imperial policy tended to restrict the spread of English to strategic elites, with a heavy focus on literature and cultural assimilation. By the end of WWII, Britain had ceded the task of serious research into language pedagogy to the United States, offering nothing to challenge the likes of C. C. Fries' work (1945) at the English Language Institute at the University of Michigan.
SECOND LANGUAGE TEACHING (AND ENGLISH FOR ACADEMIC PURPOSES)
Much like research on L2 reading and writing, there has been a strong tendency in research and in scholarly articles to focus on second language teaching with university and pre-university students. Some of the most popular methodology texts by North American authors address the adolescent or adult learners. Celce-Murcia (2001) provides coverage for K-12 student contexts, but the majority of the book is aimed at older students and at students learning English for academic purposes. Research and resource texts relating to K-12 instruction are regularly produced by the Center for Applied Linguistics (www.cal.org). In Canada, the ongoing work of language immersion programs has led to much greater study of L2 learning in K-12 contexts (Swain 2000) .
FOREIGN LANGUAGE TEACHING
Foreign language teaching has a lesser, but still important, role to play in student education. Unlike other regions of the world, where all student are exposed to one or more foreign languages for long periods in the educational curriculum, foreign language learning is not required at all in some secondary schools in the U.S.; most secondary school students receive three years of exposure to only one foreign language. In university settings, foreign language requirements have decreased and are continuing to decrease (Baldauf 1995) . In Canada, with its federal bilingual policy and its 20 year history of language immersion programs, there is somewhat more emphasis on learning another language. Nonetheless, there are still large numbers of students learning foreign languages in both the U.S. and Canada. Enrolments in foreign language courses in the U.S. were at about the same level in 2000 as they were in 1970 (approximately 1.1 million students in university courses). Aside from Spanish, however, many traditional foreign languages are in decline (e.g., French, German, Russian), while enrolments in Chinese, Arabic and Japanese have increased; the number of university majors in recent years has declined by one third (Klee 2000) .
BILINGUAL AND LANGUAGE MINORITY EDUCATION
Bilingual education in both Canada and the U.S. is an issue that has led to much discussion and debate. In Canada, bilingual instruction, whether as immersion or as heritage language instruction, has been more widely accepted than in the U.S. In this context, much research on bilingual instruction and second language learning has emerged. In the U.S., where governmental and community groups are usually less supportive, bilingual education is on the defensive. In a country where approximately 18% of the population speaks a language other than English in the home, one might expect more support for bilingual and foreign language instruction. However, social and political issues drive the discussion in the U.S. more than do educational issues (Crawford 2003) . A large part of the discussion on bilingual education in the U.S. involves the debate over the effectiveness of bilingual education on student learning. August and Hakuta (1998) edited a review of research on the education of students speaking minority languages, and Cummins (2000), Kumaravadivelu (2006) and Valdés (2001) provide important overviews of bilingual education.
INSTRUCTIONAL APPROACHES
Second language instruction at more advanced levels or with older students usually involves either communicative language teaching (CLT) approaches or more traditional language skills approaches (e.g. McGroarty 2004 ). In non-academic and adult education contexts, CLT dominates L2 instruction. Language skills instruction, in contrast, is more prevalent in academic-purposes settings. In K-12 settings, there is also an emphasis on whole language instruction in many L2 classes. Over the past ten years, there has been greater emphasis placed on learning strategy instruction, task-based instruction, and content-based instruction. Two curricular approaches that have gained popularity are Task-based instruction (TBI) and content-based instruction (CBI) (Stoller 2004) . TBI is an easily adaptable approach for CLT curricula, being a preferred orientation for much SLA research. CBI introduces students to specific content material; consequently, through learning the material, language is learned. CBI draws heavily for thematic ideas on both L1 elementary instruction and EAP courses in academic settings. TBI and CBI are not conflicting curricular options, but rather overlapping ones:
• both focus on meaning and on conveying information; • both focus on language learning indirectly as part of learning and using other information; and
• both have the potential to engage learners in meaningful project work.
LANGUAGE ASSESSMENT
Language assessment research has constituted an important part of applied linguistics research over the past twenty years and test emerges as one of the themes on the concept map. Several testing issues have generated much discussion over the past decade: test validity, fairness in testing (e.g., Cheng and Qi 2006) , performance assessment (e.g., Kozaki 2004 ), evidence-centred design, language-skills constructs, and technology in language assessment. Validity in language assessment gained prominence as a driving concept for language test design and use (Bachman and Palmer 1996) , and has generated much concern over fairness in testing and over ethical testing practices (Shohamy 2001) .
Performance assessment has attracted attention, drawing on workplace performance assessment and professional licensing examinations. Performance assessment ties in closely with TBI curricula and with the need to demonstrate successful outcomes on various language tasks. Another development in language testing in the past decade has been the movement toward evidence-centred design in language assessment. This approach focuses on the evidence linking the tasks used in assessment to the constructs to be assessed and the inferences made from the scores given. Two further developments have been marked by the return to language-skills assessments and to the increasing use of technology in assessment. Evidence for both of these trends can be found in the assessment volumes appearing in the past several years as the Cambridge University Press assessment series (series editors, Lyle Bachman and Charles Alderson) and in the research supporting the design of New TOEFL (TOEFL Research Monographs series).
LANGUAGE POLICY AND PLANNING
Language policy and planning has become an important part of Applied Linguistics and is a unique theme (policy) on the concept map in Figure 4 .1. Included among key issues are the debates around bilingual education, the English-only movement, government language policies in Canada and other parts of the world (e.g., the Baltic States; HoganBrun et al. 2007) , and the development of models for engaging in language policy and planning activities. Valter Tauli (1907 Tauli ( -1986 argued that early language planning research and practice with its emphasis on purism failed to provide a dynamic basis for language planning (1968) . He argued that, for language planning to develop as an independent discipline, a theoretical basis is needed to complement its contributions to the descriptive sociology of language. The social science research community has been engaged, for nearly four decades, in discussions about the "correct" role of academic research. In Europe and North America these discussions have led to the emergence of major theoretical shifts, which, when taken together with the growing number of indigenous voices arising out of post-colonial societies, has generated new models to reconsider the primacy of positivist and post-positivist research. These discussions, at least to some extent, have sought ways in which positivist and post-positivist methodologies might coexist. Collectively, post-positivist research, phenomenological studies and critical theory have stimulated some contribution to a more precise understanding of language in society and have contributed to the growth of robustness and subtlety applicable to social policy development. This is evident in recent work that has produced an increasing change in focus in language planning from an almost exclusive examination of the macro to a greater interest in the micro (e.g. Canagarajah 2005 ). However, as far back as the end of the 1970s, some scholars believed that détente was emerging. The question demanding an answer was whether experimentalism was the single best model for providing reliable, valid, and objective knowledge about the role of language in society. Scientists and researchers began to discuss the possible contributions of various models -not exclusively the experimentalist model -to understanding the complexity of differing social and educational structures.
Canada has formal language policies at the national level; unlike the U.S., Canada has an official bilingual policy at the federal level and the federal and regional governments provide some support for minority and heritage language education. The U.S. does not have a clearly articulated language policy, and many language policy debates are regrettably not conceived as rational discussions. The Ebonics debate in the U.S. is a case in point. Emotional arguments arose in the public media, and many competing, if ill informed, perspectives prevented any rational discussion or effective policy development from being carried out. Similarly, many versions of English-only amendments have been adopted by states in the U.S., largely based on emotional and racist arguments. These examples illustrate the unforeseen consequences of political and adversarial language policies (or perhaps, non-policies; see chapters in Finegan and Rickford 2004; see Kaplan and Baldauf 1997 for general overview). It appears that language policy and planning scholars are not skilled in bringing their concerns to appropriate elements of the body politic (see, e.g., Kaplan and Baldauf 2007) .
SOCIETAL BILINGUALISM AND LANGUAGE CONTACT
Bilingualism and language contact situations most commonly lead to analyses of newly forming dialects and to examinations of language spread, language maintenance, language shift, and language death. The spread of English worldwide and the growth of immigrant populations in Australia, Britain and Canada and in the U.S. have led to analyses and overviews on language contact situations in these polities and elsewhere (e.g. Finegan and Rickford 2004) . In such contexts, it has been very difficult to reverse language shift once it has taken hold in language minority communities. Canada, Mexico, and the U.S. all provide strong examples of the shift from L1 to English or to Spanish. In the context of such shifts, several authors have argued for the need to maintain and revitalise small languages endangered by major languages (Fishman 2001) . To date, maintenance and revitalisation efforts have not proven very successful, though considerable effort has gone into preserving specific minority and indigenous languages. An important situation has developed in the Baltic States where national languages (i.e. Estonian, Latvian and Lithuanian) have been endangered by the invasion of a world language (i.e. Russian); the efforts of these states to join the European Community offer evidence of the politics surrounding the felt need to revive those national languages (Hogan-Brun et al. 2007 ).
LANGUAGE USE IN PROFESSIONAL CONTEXTS
Important work has been ongoing in the study of language use (and abuse) in professional and academic settings. Significant work has been undertaken in legal and medical settings and in language and science (McGroarty 2002) . Legal language use has focused on evidence collection and interrogation, language practice in court settings, and bilingual interpreting. 1. Forensic speaker identification undertaken from audio recordings, 2. Reliability of speaker recognition evidence provided by lay witnesses, 3. Organisation of speaker identification line-ups for lay witnesses, 4. Uses of auditory phonetic and acoustic analysis, 5. Speaker profiling uses of phonetic, sociolinguistic and dialectological data, 6. Forensic comparison of handwriting samples, 7. Uses of lexico-grammatical analysis in resolving authorship, 8. Lexico-grammatical and semantic methodologies for determination of bias, 9. Semantic analysis and the uses of data from psycholinguistic studies in the resolution of copyright and patenting disputes.
In medical settings, language issues focus on access to appropriate services and support for language minority patients, the power differentials and the conversational interactions between patient and care provider, the role of oral narrative to explain a patient's situation, a care provider's interpretations, and the formation of new identities as a result 
CORPUS LINGUISTICS
Corpus linguistics has emerged as an important area in Applied Linguistics over the past decade. A major activity for corpus linguistics has been the use of corpora in writing grammars and dictionaries, in exploring genre and register differences, and in language teaching resources (Conrad and Biber 2001 ). John Sinclair (1933 and his group at the University of Birmingham have been pioneers in this area, as demonstrated by the series of books under the Collins COBUILD label.
Corpus linguistics has been used for a variety of specific purposes: the role of discourse markers, the nature of textbook language, the role of power and status in language, the study of lexis in texts, and the selection of text segments in teaching materials and assessment tasks. These activities can be carried out through the use of large corpora or of smaller corpora collected for specific purposes. Hinkel (2002) provides one excellent example of an analysis of L2 student writing development from a smaller corpus of student texts.
CRITICAL PERSPECTIVES IN APPLIED LINGUISTICS
Over the past decade, the movement toward critical theories has migrated from cultural studies, literacy criticism, and philosophy into Applied Linguistics. At present, one can find discussion of critical discourse analysis, critical pedagogy, critical language assessment, and critical policy and planning. These trends are also closely tied to issues of identity and of language learning with respect to activism from the perspective of the learner. Over all, there is somewhat less activity in critical perspectives in North America than there is in Europe, but critical study is, nonetheless, growing in importance. Critical discourse analysis (CDA), the earliest of the critical approaches within Applied Linguistics, has not gained widespread recognition. Its critical orientation and political activism has not modified the strongly functional orientation of North American Applied Linguistics, and its stress on scientific method does not resonate with critical theorists coming from cultural studies and composition backgrounds.
Two lines of critical orientations have been more influential in the U.S.: L2 writing instruction and L2 immigrant-education teaching methods. Kumaravadivelu (2006) is one of the few North American Applied Linguists to draw directly on CDA to interpret and then influence teaching methods and teacher actions. In the area of L2 writing instruction, a number of writing theorists have drawn on post-modernist theory to assert the rights of students in the classroom to their own cultural, social, and political identity. Thus, there has been a movement away from more pragmatic needs analysis to a critical-pragmatic view of the teaching and learning of writing, together with activism to change what is seen as oppressive institutional structures (Benesch 2001; Canagarajah 2002) . A major criticism of critical orientations is that they generally cannot point to better learning outcomes or more effective outcomes with reference to real world language problems. However, in the area of ESL instruction, Benesch (2001) explains a number of course curricula that engage and challenge student learners while promoting critical agendas (see also Canagarajah 2002) .
NEW TRENDS IN APPLIED LINGUISTICS
The field of Applied Linguistics is constantly evolving. Space does not permit a fuller exploration of these emerging trends. Sign languages are emerging as an important area in which major language problems deserve greater attention, and this trend is likely to grow (see Hogan-Brun 2009). However, there is an important disagreement between non-deaf proponents of sign language, whose stance may be self-serving, and pre-lingually deaf scholars whose view is that sign languages (e.g., ASL) may be unnecessary and that deaf individuals may become fully proficient either with the aid of rapidly evolving technologies like the cochlear implant or through historically validated vibrotactile-haptic methods (Seamans 2005) .
There is now greater general recognition of the importance of fairness and ethical responses to language issues (Ellwood 2006) , whether the issues involve sexuality, instruction, assessment, policy, or appropriate access, and this recognition is also likely to expand in the coming decade.
Additional trends in Applied Linguistics include the growing recognition that, while linguistic theories may be important for some issues, descriptive linguistics (including the use of corpus linguistics) contributes more widely to addressing real-world language problems. Similarly, there is a growing recognition of the importance of language assessment not only as a means to measure student development in fair and responsible ways, but also as a resource for appropriate measurement in research and in the emergence of effective tasks influencing teaching and learning.
The interdisciplinary nature of Applied Linguistics continually encompasses further research perspectives and methodologies from related fields. The interdisciplinary nature of the field, the emerging trends in the field, and the increasing specialisations in the major sub-fields, all raise important questions about the training of future Applied Linguists. It is inevitable that Applied Linguists, if they are to address real-world language problems in an increasingly complex world, will need more complex and specialised training. It may be that the realisation of the interdisciplinary state of the field may eventually lead to the recognition that major applied linguistics research and application efforts should involve teams of scholars, perhaps led by Applied Linguists, in order to engage necessary resources and expertise. How the training of applied linguists may evolve in the future -in order to permit serious work in the more complex perception of the nature of language-based problems in the real world -is a significant issue that will demand greater attention. In a paper delivered to the American Association for Applied Linguistics in 1987, Paul Angelis reported on a number of empirical indices; he examined the titles of articles published in the journal Applied Linguistics over the first eight years of its existence, the titles of articles published in the TESOL Quarterly over the period from 1976 to 1986, and the descriptors in the ERIC directory under the general heading Applied Linguistics (see Kaplan 1999) . Grabe and Kaplan (1992) reiterated and updated Angelis' investigations, adding the applied linguistics entries from the first edition of the Oxford International Encyclopedia of Linguistics (Bright, 1991) , the titles of articles that appeared in the Annual Review of Applied Linguistics in the first decade of its existence, and the titles of the Scientific Commissions of the International Association for Applied Linguistics/Association Internationale de Linguistique Appliquée (AILA) (See Note 2). Finally, there is a long standing debate within Applied Linguistics about the extent to which "educational studies" or "educational linguistics" (see Spolsky 1978) are at the heart of Applied Linguistics. The authors' position, based on the research cited, is that not all language related educational studies are Applied Linguistics. The result is the list presented in Table 4 .1, column 2. 4 It is probably that there would be disagreement among Applied Linguists over the journals that should constitute this list of key journals. The authors created an initial list on the basis of the work cited in Note 3 and would like to thank Professors Anthony J. Liddicoat, Roland Sussex, and Dr Noriko Iwashita for their comments on and input to this list that resulted in a number of additions. At a symposium at the University of South Australia in November 2009, Professor Chris Candlin pointed out that the area of language and the professions was covered in a particular way by the Journal of Applied Linguistics (from 2010 the Journal of Applied Linguistics and Professional Practice) while Professor Alastair Pennycook suggested that critical studies in Applied Linguistics were often found in the Journal of Language, Identity and Education. These two journals were then added to the list to provide more complete coverage of the field.
5
Based on the final 2010 Australian Research Council rating of 20,712 journals. The rankings cited in the text were devised by the ARC as one measure to rate the quality of the research published by academics in institutions Australia as part of the "Excellence in Research in Australia" (ERA) exercise. The evaluations have funding implications for government allocations to universities. Specifically only publications in more highly rated journals will count in the funding formula. Of the 20,172 journals rated, only 1030 or 4.97 per cent were given an A* rating, 3,054 or 14.75 per cent were given an A rating, 5,667 or 27.36 per cent were given a B rating while 10,682 or 51.57 per cent were given a C rating and 279 were not ranked (Journal list from http://www.arc.gov.au/era/journal_list.htm [Cited 1 March 2010] ).
